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CHPTEP I

INTRODUCTION

For many years studies of rural education have been
made and programs have been developed for rural schools.

The adequacy of these programs is measured by the effec-

tiveness of the adjustments made by the students to life
situatIons. For this reason, it might well be considered
in planning educational policy in negro schools that Arner-
lean social attitudes toward negro children place upon
them certain emotional strains and. stresses that have long

Ibeen evident. Since efficient organization of the school
program will result only when the program is adjusted to
the group it is to serve, this program will he adjusted to
fit the needs of the negro rural children of 1aricopa County.

Statement of the problem. The purpose of this study
was to investigate the conditions of the negro elementary
schools of Maricopa County with a view of determining the
educational needs and to offer recommendations for the im-

provement of instructional features and the program in

general. The revisions made and suggestions offered are to

be on the basis of needs growing out of social and economic

conditions.
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Importance or the study. Negroes are required by law to
attend separate schools in nineteen states and the District
of Columbia. In two states, segregated schools are legally
permissive where they are desired; in thirteen states they
are prohibited by constitutional or statutory elements; and
in fourteen states the law is silent on the question,' In

Arizona, the mandatory law applies only to the elementary
schools. For this reason, nearly all negro elementary

students in the rural districts of Maricopa County are at-
tending negro schools.

We have long had in neriea an educational emphasis call

ed "rural education" and schools for-rural children. This

means that American education recognizes that rural children
represent a certain commonness of need as rural children.
The underlying principles upon which these school programs

are made are not unlike those of urban schools. ilowever,

there are certain other aspects in which these schools must
differ from urban schools. Even in those aspects in which

they are planned to meet special rural needs, they should be
altered from community to community in terms of the environ-
mental conditions out of which the children's needsarise.
Then within the same school, emphasis must be modified in

1 Charles Ii. Thompson, "The Courts and the Negro Sepa-
rate School: Editorial Note," Journal of Negro Education,
IV (July, l55), 2-2.
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terms of the varying needs of individual rural children.
3ust as we have accepted the term "rural education" v e have

accepted the te "negro education," in the states where it
is compulsory by law. Since these negro rural schools in
Maricopa County comprise a segregated group, the present

study is an outgrowth of a desire to improve the curriculum
of these schools.

Ambrose Caliver says that the most important problems

of negroes are found in the elementary schools because we

have a greater percentage attending them, than attending
institutions of higher learning.

Thorough training in the essentials of elementary
subjects and the development of an appreciation of
their relationship to each other and to life outside
the school are fundamental to the personal growth of
individuals and. to the general welfare of society.
This is particularly important for negroes since the
education reôeived during elementary school is all
that the majority of them ever receive.2
The schools used in this study are the nine negro

rural schools in Maricopa County. By virtue of their loca-
tion, a plan for consolidation of these schools is not likely
to be promoted, so the investigator desired to recommend cer-
tain changes in the program of the one-teacher and two-teacher
school.

2 Ambrose Caliver, (Specialist in the Education of Negroes,)
School Life, Official ournal of the U. S. Office of Education,
May, l4O.
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Many programs have been developed for the one-room

school but most of them are c.nstructed. for use under the
most favorable conditions, such as, modernly equipped class
rooms with adequate space and a normal pupil-teacher load.
With these conditions existing, the task is totally different
from that when these conditions do not exist. Most rural

teachers will agree that these programs are usable and
very ortbwhile but fail to attempt them because they have
"nothing to work with." This program is designed for use
under the most unfavorable conditions as they exist in
these schools, and to provide for a fuller development of
the child through life-related experiences and guidance.

Definitions of terms used. The term "rural" as used in
this study applies to the open country or towns of less than
2,500.

The term "rural education" is used to describe the educa-
tional provisions for "rural" groups, as contrasted with the
provisions for groups in towns or cities. Specifically, in
this report, any contrasts will be made with the negro schools
of Phoenix and Mesa, rizona.

ny use of the term "school" or "SChOOlS" will refer to
the negro rural schools of Maricopa County, unless otherwise

indicated. Since these are all elementary schools, with one
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exception,* no reference will be directly applicable to high
school students.

Summary of remainder of study. The next chapter of
this study, Chapter II, consists of a review of studies
that in part relate to this subject. They will be select-
ed from studies of rural education in general and from
studies of negro rural euucation specifically.

In Chapter III, the conditions of tne Iaricopa County
negro schools as they exist today will be presented. The

physical environment and the community status are studied
as a background or insight into the educational features.
After the discussion of the educational features of the
program, the status of the child and the teacher are present-
ed.

A summary, conclusions and reconmendations will be

presented in Chapter IV.

*NQte: Mobile School, 1obiie, arizona, provides for high
school students.



CHAPTER II

REVIEW OF LITERATURE

Much has been written and said about rural education and
its need for reorganization and redirection but no study has
been made of the negro schools of Marieopa County. The

facts that they are segregated schools by law and are of the
traditional one-room type presents a problem which will exist

among them and justify reasons for special study. Thus, any

study of rural education in MaricopaCounty would not neces

sarily apply to the negro schools.
The problems of negro education, in recent years, have

been studied in many places. Today the characteristics of
the times present insistent problems of living among the
rural negroes in Maricopa County as well as throughout the

nation. These problems of rural education might well be

considered in educational planning.

Rural education in general. Reorganization of the

rural school program is a problem of the state and the local-
ity, and any suggestions offered must be made on the basis

of the particular problems thereof. Kate V. Wofford lists

the inherent educational problems of the small school in

general. They fall into six large groupings:



The educational and sociological problems
attendant upon a society which has shifted
from rural to urban within the short space
of seventy-five years.
The problems of the rural child affected by
this society, particularly in the resources
offered by the modern rural community for
his development.

. The problem of organization within the small
school to the end that children of different
grades, interests, and experiences may become
functioning members of the same educational
group.

The need for differentiations in the curricular
to meet the peculiar organization of the small
school.
The lack of books and other equipment considered
essential in modern euucation.
The rural teacher and her relationships to the
school and the community.1

Concerning the complexity of the rural problem, Wofford

says:
The teacher in the small school has always been

faced with a problem of administration peculiar to
his teaching environment. It involves the necessity
of handling a group of children of different ages,
abilities, interests, and stages of learning, so
that they constitute an educational whole. This
single administrative problem develops into many:
the wise and economical use of the school day, the
individual adjustments of school children, and the

1 Kate V. Wofford, Modern Education in the Small Rural
School (New York: The Macmillan Company, l5T, p. 5.

7
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skillful use of the curricular in the learning
process .'

In discussing the problems of rural schools and the need

for reorganization, Tann1e Matthews Sm1thD says that there is

a necessity of organization of the small school in such a

manner that the number of groups shall be reduced, while the

number of people in each group should increase. This will

give more time for discussion and small groups will be in-

structed to work independently.
Further, the idea of' handling each grade as a separate

unit is considered. It is impossible for one teacher to
carry on classroom work as a teacher for each grade and serve

as principal also. The adoption of what is known as grade

I grouping does away with this sosrt of procedure. It recog

nized grade classification, but for economy of time and

efficiency in teaching the grades are grouped into divisions

or sections, each group being instructed as a unit. This re-

duces the number of olasses----thus giving the teacher more

time to work along certain centers of' interest. Also, from

this method, the older children or more advanced ones will

2 Ibid., p. 7.
Janie Matthews Smith, "The Unit ethod of Instruction

and Rural School Organization.t' Unpublished Master's thesis,
.rizona State Teachers College, Tempe, Arizona, l4O.



learn much about leadership which will be of value in out-

of school life. Hence, the matter of being able to adjust

ones self in a society where there are varied interests will

begin in the school life of the child.

The child should be educated so that he can live

effectively in his own environment and so that he can adjust

himself to life situations. Frank W. Cyr, in approaching

this problem says that at least four requirements must be

fulfilled before an administrative organization can effec-
tively provide for democratic control over Its educational
program:

The needs and desires of the people served must
be thoroughly understood and provided for, as
far as resources will permit in the provision
of an educational program.

The people served through and with their repre-
sentatives must participate in the provision and.
direction of the educational program.

The administrative organization must be able to
employ professionally trained leadership which
Is capable of understanding and interpreting the
educational needs of the people served and putting
into effect a program commensurate with their
needs, desires, and resources.

The administrative organization must be capable of
so informing its public with regard to what consti-
tutes a desirable educational program that the
public is prepared to make intelligent choices.4

4 Frank W. Cyr, Needed Research on the Reoranization
of School Districts in aural reas, Bureau of Publications,
New York: Teachers College, Columbia University, l7, p. 3.



E. P. Cubberley says:
The center of rural civilization is the home and

the farm, and the great rural needs relate to domestic
and agricultural lire. How to make better homes, how
to live more happily and better, how to improve the
farm and its returns, and how to provide a better and
a richer life for people in the open country, are
fundamental needs of rural communities today.5

From the foregoing, it is clearly understood that no
one program can be made to fit the needs of all rural schools.
Although no particular plan of reorganization for the rural
schools has been generally accepted, it is a recognizable
fact that there is a problem. Just what this problem Is and
what steps should be taken to solve it is the basis for
studies in rural education. Newton Edwards defines this

problem as follows:
The problem of providing a reasonable degree of

equality of educational opportunity in the United
States Is essentially a problem of improving educa-
tional opportunities afforded rural youth. A large
portion of rural children attend one and two-teacher
schools. They are taught by teachers markedly less
qualified than teachers in urban schools. . . . In
the great majority of rural schools the curriculum
is sorely In need of revision to meet the conditions
of modern life; instruction may still be characterized
as being, in the main, drill in the three R's and re-
hearsal of textual materials. Library faciLIties are
commonly inadequate or do not exist at all.

10

5E1wod P. Cubberley, Rural Life ana Education
oston; Houghton Iff1in Company, p. 28.

6 Newton Edwards, "Problems of Rural Education in the
United States," Elementaiy School Journal, XL (October, l),
110.



' Mabel Gurney, Country Life and the Country School
(Chicago: Row Peterson and Company, ll2), p. l.
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A twofold task of the country school is suggested by
Mable Carney, that is, its eaucational and its social func-
tion. The school should be a center ci' directed educution
and community living.

The needs of the country school are outlined by Carney

as follows:
Educational redirection. By this is meant the
imparting of instruction to country children in
terms of rural experience.
Physical improvement.

. Social redirection. The school must gain the
community attitude and become a community or
social center.
Trained teachers.
Better supervision.
Better legislation.
A change of system or consolidation,
Increased cooperation on part of people and
directors.

4. Sufficient revenue.7
Another suggestion for helping to solve the rural

problem is to create interest. This may be done through the
use of radio classes to supplement the regular class activities
which often have to be interrupted for work on the farm.



W. S. Gray, "Workship in Rural Education,'1 Elementary
School Journal, XL May, L'4), 5lull.

.. D. Mueller, Progressive Trends in Rural Education
(New York: The Century Company, l26), p. lb?.
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Methods also may be applied in "adjusting vacation schedules
so that pupils may be released for work in the fields during
those periods when their help is needed most.b

Instead of choosing the curriculum as the seat of the
rural problem, A. D. Mueller places special emphasis upon
the physical conditions of the school. The problem of how

to bring about improvement results therefrom. However, he

considers possible reorganization of the curuculum also.
"A possible line of attack is to provide certain groupings
of subjects and to teach the "groups," rather than to teach
individual subjects as such." Then, in order to make this
possible the school must be standardized. The principle or
stand.ardization, according to Mueller, tends to produce the
following results in rural schools:

1. Better and more attractive buildings are erected,
and old ones are kept in better repair.

2, Better sanitary conditions prevail in the
standard school and more careful attention is
given to hygienic conditions.

. iiore supplies, books, and apparatus are bought
for the school.
School grounds are beautiful, and more attention
is given to playground equipment, and play activi
ties of children,
Better quallfied teachers are attracted and held



in standard schools.
Better school organization is found in standard
schools because of the better teachers to be
round in these schools.
It stimulates better attendance, and a better
school spirit.

6. It stimulates community interest in the school,
thus bringing about a closer relationship between
the school and the home.10

Concerning the program of the rural school, William

E. Cole and Hugh P. Crowe list the following reasons for the
traditional program of studies being one of the basic
deficiencies of many rural schools:

The vagueness of the objective of all levels of
education and particularly of individual schools
an school systems.

The smallness of many schools, wbich means that
only a traditional program can be offered.
On the secondary level, the traditional require-
ments for admission to institutions of higher
learning cause the secondary school to tradition-
alize its program.
The tendency of some school officials to justify
traditional subject matter rather than v:hat is
most useful to rural people.
The failure to build curriculums vertically from
the kindergarten through high school and also
horizontally between different subjects ithin
the same grade.

The greater prevalence of cultural lag in rural
areas probably is a contributing cause of the
traditional educational program. Many communities

10 Ibid., pp. 243-44.

13
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and school systems offer little, if any incentive
for teachers and administrators to modernize their
work.1

It was pointed out in the foregoing that the traditional
school is inconsistent to modern educational practices.

Rather than placing the responsibility of the program
upon the course of study, Samuel Everett places it upon

the teacher. He states that elementary education in a rural
society should respond to vital forces in that society, to
the social and economic factors upon which the society is

founded. Further, he states the broad objectives of the
elementary curriculum as follows:

Language. Reading, writing, and oral expression for
information, recreation, and creative thinking to
develop proficiency in the use of the tools of lan-
guage, number, and science in the daily personal,
school, and community activities in health, home-
making, handicrafts, and husbandry.

Number. Oral, written, and abstract computations
correlated with language and science to achieve
proficiency in the application of the number tool
to everyday personal, school, and community pro
blems in health, horae-making, handicrafts, and
husbandry.

. Science. Reading, writing, and oral expression in
the use of the scientific method as a guide in the
understanding and constructive solution of daily
personal, school, and community situations in health,
home-making, handicrafts, and husbandry.12

William E.. Cole and Hugh P. Crowe, Recent Trends in
Rural Planning (New York: Prentice-Hall, Inc., l7), p. 372.

12 Samuel Everett, editor, The Community School (New
York: D. Appleton-Century Company, l5), pp. 1b6-67.



13 v. H. Cuip, How to Manage a Rural School (Minneapolis:
Burgess Publishing Company,_1942T, p. 64. -
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V. H. Cuip says that the crux of the rural school
problem is a question of organization and. not of interest
and in his list of techniques suggests an application of
common sense to rural school conditions using general educa-
tional theories as a basis.

. . In a rural school where instruction is
personal and informal, the teachor naturally
sits down with the members of the class. She
may move to them or have them come to her and
sit front of her or around her. The class in
a rural school is more in the nature of a con-
ference, where difficulties are cleared away,
mental explorations encouraged, and progress of
work checked. . .

The contents of the course of study must be
properly organized to fit the specialized
needs of a particular school and of the time.
Children can work independently and in small
groups. . . ueh an organization makes it
easier for the teacher to direct the work
of the school and easier for the child to
pursue and master the work.1

Harold W. Fought tells us that we have learned that the
modern curriculum must be organized to prepare rural people
for hapoy, healthful, and remunerative living on the land.
He suggests grade groupings of three or four groups and the
alternation of classes as a possible means of modernizing the
curriculum. He also suggests the grouping of subjects around
related centers of interest. Further, he suggests the follow-
ing steps to be taken:
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In the process of reconstruction the following
at least must receive consideration: (1) A thorough
elimination of everything that does not meet the
test of useful purpose; (2) introduction of subject
materials adopted to help rural people attain happy,
healthful, and remunerative life conditions; and
() redirecting whatever has been retained in the
curriculum after the first elimination to give it a more
direct application or utility.14
In the rural school the number of pupils in each grade

and the number of grades vary wldely from one school to the

other. This variation is so great that each progrum has to
be planned on the basis of the numbers in each school and in
each grade for each year. One of the greatest faults of
this condition is the number of classes usually reciting
daily. As a means of reducing the number of classes, ma
G. Barnes-5 suggests four possible helps. The first is
the combining of grades or of subjects. Second, she offers

the alternation of subjects by days or by half-term.
Third, the correlation of subjects or parts of subjects
which naturally belong together because they are related.
And fourth, the elimination or omission of unnecessary

studies. With a satisfactory number of classes, care must
be taken with time allotments and seat work.

14 Harold W. Fought, The Rural Teacher and His Work
(New York: The acmi1lan Company, 117), p.O.

15 ma G. Barnes, Rural School Management (New York:
The Macmillan Company, 123), p. 6.



Much controversy concerning the advantages and the

disadvantages of the small rural school has arisen. The

attitudes of outstanding educators concerning this issue
have been summarized as follows:

Educators have been considering the late advan-
tages and disadvantages of the small rural school
"as a place for giving children an education con-
ceived in the modern spirit." The assets are: the
close contact with nature, the family-like unit
closely knit with the community and guidance by one
teacher over a period of years. On the other hand,
teachers usually have less preparation and experience
than in larger eommun.ties, getting together for
group work is difficult and there Is less super-
vision
an experiment in the state of Vermont attempted to prove

the advantages of bringing the one and two-teacher rural
schools together at various intervals for programs, each
group planning its program In turn. The great distances

between the schools caused this to be partially outruled.
It has been found that as the problems of the rural

school vary from community to community, so the Improvements

vary from state to state and from one geographic region to

another. From surveys made, the following suggestions for

future advances and improvement are offered:
more consolidated schools, improved build-

ings, better trained teachers, longer tenure, broader

17

16 William C. Bagley, editor, "Aid for the Small Rural
School," School and Society, LIII (April l, l4lJ, 49,
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curricular, better equipment and supplies, better
financing, improved library service and more nearly
adequate supervision.'7

With these improvements, conditions would lend themselves

more favorable for futher study of the school program.
.ecording to Charles J. Lewis, four major factors have

entered into the creation of the specific educational problems
which affect the rural sections of the United States. These

factors are:
(1) the large proportion of children to adults

in rural community as compared with that in the urban;
(2) the relatively low destiny of population in
agricultural areas; (3) the low per capita wealth
that can be drawn upon for the support of schools;
and (4) what may be called the peculiar psychology of
rural people.18

These influences have brought about tne rural educational

situation which exists In our country today. One plan that

Lewis suggests for the reorganization of the rural school
curriculum practically disregards subject matter boundaries
and divides the learning activities of the child into major
social functions. These social functions which Lewis sug-

gests are as follows:
1. Protection and 6onservation of Life, Property,

and Natural Resources.

17 William C. Bagley, editor, "Reports in the Field of
Rural Education," School and. Society, LII (November 23, l4O),
521.

18 Charles D. Lewis, The Rural Community and Its Schools
(New York: American Book Company, l37), p. 50.



1 Ibid., pp. 2l1..12.
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Production of Goods and Services and Distribution
of the Returns of Production.
Consumption of Goods and Services.

Conmunieation and. Transportation of Goods of People.

Recreation.

Expression of Aesthetic Impulses.

Expression of Religious Impulses.

Education.

Extension of Freedom.

Integration of the Individual.
Exploration

In initiating this plan, a center of interest for each grade
should be selected for each social function. Study will de-

velop around the centers or interest.
Individual instruction has in many instances been

suggested as a possible solution to the rural problem. How

ever, it may also have many meanings, according to the way

in which the teacher will administer individual instruction.

In answer to the question concerning just what individual

instruction really Is, Win L. Taplin and Irving F. Pearson

say:

In brief, individual instruction means the
adaption of instructional methods to the specific



needs of individual pupils as determined by achieve-
ment, intelligence, and diagnostic tests; the
analysis of individual pupil records; and the judg-
ment of the teacher as to the kind of help the pupil
needs. It makes the most of the puoil's ability to
learn through self-activity.

The chief criticisms Toplin and Pearson offered oD individual

instruction are:
Under this plan the young child loses enthusiasm.
Carried to the extreme, individual instruction re-
sults in lack of cooperative activities and
attitudes.
The competitive attitude cannot be instilled if
there is no person with whom to compete.

Varied ability and training of rural teachers
make it difficult to carry out this plan effec-
tively.
It is difficult to establish this plan of in-
struction in a community where the board and
parents are unwilling to allow the teacher to
make changes in the school program and break
down grade lines where it seems necessary as
judged by the results of a testing program.
In my judgment, most of the subject matter
individualization devices on the market are a
delusion and. snare. . . they are used by teachers
who do not understand what it Is all about. .

The results gained in Vermont schools using a plan of

individualized instruction are as follows:

(a) Greater proficiency in the measurable portions
of a child's education, the improvement being

20 WIn L. Taplin and Irving F. Pearson, "Contributions
to Individual Instruetion,' National Education Association
1arbook, l38, p. ill.

21 Ibid., p. 121.

20



greatest in those subjects which involve re
flective thinking.

(b) Pupil interest in school work has increased
noticeably under the individualized plan as corn-
pareu with traditional class ixistriotion.

Cc) Creative and broadened cultural and life-
enriching activities for which no time unuer
the traditional class recitation plan could be
found have been successfully introduced.

Pupils' power to do things for themselves has
developed thru better study habits.

No lack of social development has resulted
from increased individual efforts.

After the reorganization period is passed,
the satisfaction of both pupils and teacher is
increased.'2

Mr. Wesley.Black makes the following statement concern-

ing the education of rural school children:

It is felt that rural children must be educated
in terms of their individual interests, abilities,
arid needs, and to solve the life problems which they
are, or will be, facing.

It is most necessary that the basic objectives
of education be interpreted in terms of (the) learn-
er's rural environment if they are to be effectively
realized through the educational program. The most
important needs of a child can only be discovered
through an understanding of his community, its people,
and its attitudes.3

Mr. Black then points out eight distinctive features

of rural schools which affect their problems and procedures:

22 Ibid., p. 122.

23 Wesley Black, "Rural Education," Elementary School
.Tournal, XLII (June, l42), 331.

21



1. Personal relationships are strong in the rural
community.

2. Farming is the chief occupation.

3. Cultural opportunities of the rural community vary:

County people have their wn arts and crafts.

Music is vital to the rural community.

Cc) Books are not easily available.

4. Rural facilities for health are inadequate.

5. Corrunon characteristics of rural children are shy

ness and linguistic underdevelopment.

6. Inadequacies of poor home environment.

7. There is a wide age range in the rural school.

8. Many numbers of rural children are undernourished.24

anne V. ffoldford. suggests the environment as a source

of instructional material and for this reason the teacher

will have to build her program around the environmental con-

ditions. In order for this to be done, she vill have to first
get some insight as to the type of community in which she is

to work. Holdford says:
Iegardless of the type of curriculum organization,

whether traditional subject matter, activity, or
integrated subject matter, the immediate environment
should be the first source of instructional material.
The proper and full use of the environment may be the
major element in the curriculum, not merely the en-
richment of logically arranged subiect matter set
forth in a formal course of study.5

22

'4 Ibid., p. 32.

25 Ame V. Holdford, Local Environment as a Source of
InstructionalMaterials, Department of lural Education,
Seventy-sixth Yearbook of the National Education Association,

l38, p. 8.
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The advantages of a survey of this type suggested by Holdford
are as follows:

A survey and study of the community will not only
enlist the interest of the pupils and teachers but
also that of the parents and thus lead to a better
understanding of the activity work in the school.
The most eftective starting point in beginning a
study of environment is the home area.
Things to be studied in the community are easily
accessible at all times.
The study offers an excellent opportunity to teach
citizenship and certain attitudes needed in the
c oxnniun it y.

Then finished, the data can be compiled in a per-
manent record and presented to the library.
It is a study that will broaden and grow in the
future.
The study is correlated with this year's study
and with the development of the school museum
and the children's fair and music festival to be
held in the spring.26

Concerning the instructional organization in small
schools, paralleling the organization of classes is an
organization of subject matter to fit the group plan, and
various suggestions have been presented for the correlation,
coordination, and integration of it. The following describes

one of the plans:
A fundamental feature of the plan which these two

combine to develop is the use of comnion organizing

26 Ibid., p. 100,
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ideas or form of interest for all three groups of the
school. There is a Home year, a Farm year, and a
Community year in both the interrneuiate and the ad-
vanced groups, as in the primary group of the "New
Jersey Handbook."

On each group level a central theme each defines
the work of that group in relation to the common inte-
grating idea of the year's v;ork for the whole school.
Thus in the Home year the central theme of the primary
group is the Home and. Home Life, of the intermediate
group is Homes in Early Times and Now, and. of the
advanced group is Our Changing !orld. In the Farm year
the central themes are, on the three levels, The Farm,
How the World Gets Food, and The Place of Agriculture
in World Civilization. In the Community year they are
Community Life, Our Country's Manufactures, and Trade
and Independence among Nations.

Around these central themes are organized units of
work wtich incorporate the usual materials of the
history, geography, and civics courses of the elementary
school, and give opportunity also for correlated ex-
pressive activities in fine and industrial arts and.
English.27

Rural negro education syecifically. Aithea H.

Washington, in discussing the problem of rural education for

the negro rural population in general, recommends that expert

survey and investigate the economic, social and educational

status of individual communities. Following this an investi-

gation of life needs should be made to discover their parti-

cular health requirements. Pointing out specific needs, the
question of what means education can use to raise the status

and meet the needs are attacked. Finally, a canvas is made

27 Fannie . Dunn, and. others, "The Organization of
Curriculum for One-Teacher Schools," Department of Rural
Education, National Education itssociation Yearbook, l33,
p. 15.



of the question of administration, finance and support.
Among the outcomes of this investigation are the following:

Formulation of tentative and experimental pro-
grams based upon discovered needs, aims, and desirable
goals.

A program of national education which will result
in such understandings and appreciations of rural
education for all rural groups, as will climax in a
willingness and. a determination adequately to finance
and support it.2
In a discussion of the negro problem, Leo M. Favrot

suggests possible steps toward a solution. The fact is point-
ed. out that many administrators provide facilities such as
adequate buildings, employing teachers who meet higher pro-

fessional qualifications, and supplying state adopted. text-
book materials without giving much thought to the adaption

of this type of school to specific needs. In many places,

the operation of the one room school has been left almost
entirely in the hands of the teacher.

The importance of the negro rural school and its finan-
cial handicaps in the southern states is discussed briefly.
With a discussion of the sociological background, the follow-
ing possibilities of reorganization and redirection are pre-
sented:

25

28 Aithea H. Vasbington, '1The American Problem of Rural
Education," 3ourna1 of Negro Education, V (J'uly, l6), 42.



The school as a factor in a better and fuller
community life.

The selection and. preparation of teachers for
service in rural schools, nd the guidance and
training or teachers in service to a different
point of vie concerning their work.

A better distribution of the time of the teacher,
involving reconstruction of the seheuule of work
and classes.
Adjustment of the curriculum and of pupil activities
to the educational needs of the individuals and the
region served.2

Edwin E. bree places the reasons for the inadequacy
of negro rural education upon the builders of the educational
program for patterning it after the white systems. However,

all the education they knew was what they had learned from the
white people and the negroes attempted to reproduce their

education. Perhaps an attempt to build a different kind of
education would have proved greatly inferior to the accepted

one. This should be taken into consiueration in building a
program.

The portion of this article that applies to the rural
school and rural life lists five items that need to be con-
sidered in a movement for the kind of preparation children

need for rural living.
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2 Leo M. Favrot, "How the Small Rural School Can pore
Adequately Serve Its Community," Journal of Negro Education,
V (Yuly, l36J, 433. -



1. The ability to read and write clearly and
understandingly.

2, Some skill in the use of figures.
5. Knowledge of farming, including some general

understanding of biological processes and an
appreciation of nature.

4. anual dexterity, especially in the handling
of wood, fabrics, and other materials, and in
simple mechanics,

5, ealth.30
Ambrose Caliver, surveys the availability of education

to negroes in twentyeight counties of six southern states
which maintain separate schools for colored and white races.
It may serve as a background for work in the field of negro
rural education. The purposes of this study are summed up

as follows:
To indicate to what extent educational facilities

exist for negroes in rural communities; to show how
accessible the facilities are; to reveal the amount
and quality of euucation offered; and to consider the
probable effect of the relationship between various
factors investigated and the accessibility, amount,
and quality of education provided negroes in rural
communities ,$l

That the major educational problems concerned with
negroes are fotiind in rural areas is shown by the following:

27

30 Edwin R. Embree, "Education for Rural Life," Journal
of Negro Education, V (uly, l36), 44243.

31 Ambrose Caliver, Availability of Education to Negroes
in Rural Communities, U. S. Department of tbe Interior, Office
of Education, Bulletin, No. 12, l35, p. 2.



A majority of them live in rural areas.
i larger percentage of the population in rural
areas is of school age than of urban populations.
A smaller proportion of children of school age
attend schools in rural areas than in urban centers.
The disproportion between the school enroll
ment of boys and girls in rural communities is
graater than in cities.

EIghty-two per cent of the children between the
ages of 10 and 15 who are gainfully employed are
working in agricultural pursuits.

IllIteracy among those in the rural areas is
two to six times greater than in cities.
The general educational status of negroes in
rural areas is below that in industrial and
urban communities.32

Helen A. Whiting says:

A variation is found in the organization and
management of a one-teacher or two-teacher school as
contrasted with schools where there are three or more
teachers. Yet, if one thinks in teirns of the needs of
the individual child, grade boundaries fade into
insignificance and we find, as recommended in this
study our schedules and suggestions for adapting the
school to fit the child, that the child is placed in
a group according to its needs regardless of grades
and is taught accordingly.
The general trend of studies of rural education in the

state of Georgia place the emphasis on the community in the

curriculum-improvement program. Since the 'hays of living

28

32 Ibid., p. 76.
Helen A. Vihiting, "Practice Book for Observation and

Teaching in Small Rural Schools," State Department of Educa-
tion, Atlanta, Georgia, Bulletin No. 3A, l38, p. 7.
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should be considered in educational planning, the school
should only be accepted as one of the contributing agencies
and this should be considered in planning its prograi.
Accordingly, all of the pupils' needs arise from environ-
mental conditions, so the two are inseparable.

For the inauguration of their program, the committee
suggests that the techniques of observation, interview, and
research be used.

Personal investigation of the community by the
teacher or by a group of teachers to ascertain
its resources and need. An illustration is that
of the teacher visiting grocery stores where she will
note the variety of foods offered for sale, the
sources of these foods, the care taken to protect
these foods from pollution, premiums and materials
given foods, the opportunity for making a living,
and the use of art in displays. Other places which
would be worthy of a visit would be truck farms,
canning plants, abattoirs, restaurants, the un-
loading sheds at the railroad, and truck stations
and dairies.
Cooperative pupil-teacher activity as a part of
the experiences provided for in the curriculum.
Probably the teacher, as an individual, or as a
member of a teacher group, has already interview-
ed the health officer of the community to obtain
a more general understanding of health conditions.
She will discuss the importance of water supply
with her class. Many of them may know little
about the water supply in general, but will know
something of their own immediate supply. The
beginning then will be the present knowledge .d
experience of the pupils. .

Laymen-school cooperation for discovering needs
and resources of a community. These may be worked
out through several avenues of approach:



34 Committee on the Scope of the Curriculum, State
Department of Education, Atlanta, Georgia, p. 4.
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Since the home is one of the most dynamic
institutions of any community, it is most important
that any study of a community include a study of the
homes that make up the community.

In examining any community to discover its
resources and needs the information obtained from
records is of utmost importance. . .

The type at information which can be secured
from laymen can be illustrated for the area of
health which is one of the persistent problems of
living. A phase of investigation may be the mor
tality rate. .

Summary. The importance of the need for improvement

of instruction in negro rural schools is emphasized in the
foregoing 8tudies. They show that an abundance ot' infor-

mation is necessary to bring results in a study of rural
educational problems. From a survey of these studies the
following conclusions may be set up:

The niral problem exists.
Many plans have been suggested for the solution

of the many rural problems.
eorganization and redirection of the curriculum

are of vital importance.
It is the teacher's responsibility to study the

environment and adjust her program to meet the immediate

needs.



No program has been made to Iit all rural situations.
Grade boundaries are gradually rading into insignifi

canee in the rural districts.
These findings might well apply to the rural problems in
Maricopa County.



CHAPTER III

CONDITIONS OF MARICOPA COUNTY NEGflO SCHOOLS

The method used for gathering data for this study was
that of interview by a personal visit to each school. A

questionnaire was used by having the teachers supply certain

information requested. Questionnaires were taken to each of

the schools and were filled out by twelve of the fourteen
teachers, In this survey, nine schools, fourteen teachers,
and 38 students are represented. This chapter deals with
the results of the interviews by personal visits to the
schools.

I. Physical Environment

All of life's activities contribute to the education of
the child, but the direct purpose of the school is education.
Inasmuch as the school's primary concern is education, all
phases of the school's efficiency should be considered in
educational planning. The first thing that should receive
attention is the school plant and its surroundings. George

A. Works sunimarizes the conditions of the rural school plants

as follows:
Everywhere young, well-trained, and enthusiastic

teachers enter rural communities to work in school
buildings which have no extra rooms such as work-
rooms, libraries, or teachers' rooms; nor such



built-In fetures as bookcases, lunch cupboards,
etc., about which they learned at the teachers
colleges ,1

This statement partially describes the conditions of the
schools that were surveyed in this study.

Buildings and locations. Iodern trends in rural educa-
tion are considering the school as the home of the child.
According to Kate V. Wofford, there are certain character-
istics already detexined that have significance in planning
the interior of the school home. These characteristics are:

(a) the mate activity of all children,
particularly those of the ages and interests of
elementary schools; (b) the natural curiosity of
children and their eagerness to learn, to ex-
plore, and to discover; (o) the persistent use
of their hands in the urge to construct; and
(d) the tendency of children to organize activi-
ties and to work and play in groups.2
N. L. Englehardt says:

The buildings in which every child attends
school should be planned to safeguard him from fire
and panic dangers, to provide healthful, cheerful,
and sanitary surroundings, and to make possible
an educational program which will meet his needs.3

In the schools studied, little progress has been made toward

the establishment of attractive fire-resistive structures
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1 George A. Works, "Organization and dmInistration,"
Texas Educational Survey, I (l25), Chap. 1.

2 Kate V. Wofford, Modern Education in the Small Rural
School (New York: The Macmillan Company, l36), p. 328.

N. L. Englehardt, "Modern School Buildings and Their
Management," Classroom Teacher, 1 (l27-28) 448.
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and the surroundings are far from being cheerful.
The distribution of schools is adequate. Each community

having enough children to warrant a school has been given

one. Also, transportation is provided for those children not
living within walking distance of the school, There the

population fluctuates greatly, accommodation schools are

supplied. t the present time, there are nine schools in
operation. Figure I, page 35, shows the districts in which
they are located. The consolidation of these schools would

be impractical considering the distances between them. The

Liberty, vondale, and Palo Verde schools are located close
enough to transport the children by bus, and have been con-
solidated with three teachers. Only two of the schools have

rooms other than the classrooms.

Grounds. The grounds are no more than cleared off

desert lands. Nothing about it adds to the beauty of the

school site. Grass, trees, shrubs, and entrance walks with
adequate space cleared for playground could add much to the

beauty of the school as well as the community.
The sizes of these grounds range from one hundred yards

square to six acres. Like the interior of the school, the
grounds should be so arranged as to be conducive to growth

and development. It must be thought of in tenns of a
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surface for playgrounds and fertility for landscaping. Four

of these schools have garden space, however only two schools

have gardens. Seven schools were reported to have entrances

clean and neat while only one entrance was attractive. This

shows that the schools do not help to beautify the communi-

ties.

Equipment. In general, these classrooms d.o not provide

an environment that is either attractive or stimulating.

Ideally, in order for the school building to serve best the

modern program of education, the school should be home like.

It should be a place for the children to study, work, grow

and develop mentally, as well as a community center for

children and adults.

The findings in this study show that only two out of

eleven classrooms had sufficient lighting. All except one

have good blackboards. Nine have bookshelves for supplemen-

tary reading materials, library books, and textbooks.
Six have adequate heating, leaving approximately one half

of the entire group with inadequate heating facilities. Five

of the schools have pianos, not any have radios or phonographs.
Four have bulletin boards, while the other seven have no place
provided to display such materials. Five of the rooms have

growing plants and six have clocks, and six have flagpoles.



With one exception, all have convenient, movable desks. Only

one school had provisions for hot lunches. These results are
shown in Table I.

TABLE I

PifYSICAL FEATURES OF THE CLASSROOMS OF THE NEGRO
ELEMENTARY SCHOOLS OF MARICOPA COUNTY

Physical Features Yes No

Sufficient Lighting 2 9

Good Blackboard 10 1

Book Shelves 9 2

Table 5 6

Adequate Heating 6 5

Piano 5 6

Rad lo 0 11

Phonograph 0 11

Bulletin Board 4 7

Wash Bowl 2 9

Giwing Plants 5 6

Clock 6 5

Flagpole 6 5

Convenient Desks 10 1

Movable Desks 10 1

Provisions for Hot Lunches 1 10



II. Community Status

The school is the center of rural life and for thIs reason
should make possible the best educational program for both
young and old. Not unlike any rural community, these com-

munities differ in many ways. 'ust as individuals take on
attitudes, habits, and skills from the environment with which
they are familiar, the communities will differ according to
geographic locations, industries, and natural resources.
However, there is one commonness which will exist among the

rural communities and cause them to differ, as a group, from
urban communities.

Any educational program should be constructed so it will
meet the needs and interests of the people it is to serve.
Hart has stated the significance of the community in the
total education of the child.

The true educational agency is the community
within which and by means of which the individual
comes to whatever maturity he reaches. By and large,
the qualities of that community will be reflected
in its members, variously, of course, as they have
various capacities for responding to its impacts,
and as they touch various facets of its existence.
The real problem of education, then, becomes that
of making a community that shall be expressed of
humanity, present and to come.

The problem of education is the problem of
community-making, in the most fundamental sense of
the term. The problem of the school is merely
a chapter in that more inclusive problem. School
is important. But an unrelated school--a school
that is unacquainted with, or indifferent to, the

38



the world within which it is attempting to operate,
the world from which its "pupils" come each morning
and to which they must go back evenings--is an
impertinence. A school that compels children to
become "pupils" for some hours each day is in
the long run an immoral institution. The vitali-
ties of life are in gommunities, not in institu-
tions "Humanity" is a healin wholeness, not an
institutional fragmentariness .

Social. Generally speaking, the negro rural children
of 1aricopa County are deprived of the opportunity to de-
velop socially. This study reveals that there Is very little
opportunity for group participation in social events among
both groups, children and adults. Only five of these com-

munities receive newspapers daily. Two groups receive

weekly papers and the remainder have no access to newspapers.

Two of tiie communities have churches. One has a woman's

club and one a Parent Teachers ssoeiation.
The social organizations reported for children are:

one Junior Red Cross Group, one 4-H Club, one Y. V. C. A.

and Y. M. C. A. club group. Only one community has access

to a theater. From the foregoing, the fact that these com-
munities are not in direct contact with the outside world is
directly conceivable.

Industrial. The results of this survey snow that these
people are on a low economic level. In two communities the

4 Joseph K. Hart, Social Interretation of Education
(New York: Henry Holt and Company, l92), pp. 427-28.

3



*Southern Pacific Railroad houses.
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people on their own homes. These are poorly constructed
adobe and frame buildings. In one community they own their

houses but the land be1ngs to the railroad company. This

situation would automatically lead to the construction of
very inexpensive structures. The kinds of homes from which

the children come are as follows adobe, 22 2/$; frame,
44 4/%; tents, 33 3/%; and approximately .Ob% are homes
furnished by the Southern Pacific Railroad, This is more

evidence that the school home should. be as comfortable and

as convenient as possible. This infoaation is shown on
Table II.

TABLE II

TYPES OF HOUSES IN WHICH THE NEGRO RURAL CHILDR
OF MARICOPA COUNTY LIVE

Structure Number of Groups Per cent

Adobe 4- 22 2/

Frame 8 44 4/

Tents S 33 3/

Others .05
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3ust as the type of homes in which these people live
indicates their economic status, the type of occupation
in which they are engaged places them in a low income group.

In four communities some of the parents pick cotton, but in
one community they work in cotton gins. The railroad sup-
plies lobor in two communities and two groups come to Phoenix

to do war work. In seven communities, the chief occupation

of the parents is farm work. In one community they are

irrigators. One group is employed in the dairy inaustry.
Table III shows the occupations wnieh they follow:

TABLE III

OCCUPATION OF PARENT GROUPS OF THE NEGRO RURAL
CHILDREN OF MARICOPA OCUNTY

Occupation Number of Community Groups

Cotton Picking 4

Cotton Ginning 1

Railroad 2

War Work 2

Fax Laborers 7

Irrigators 1

Dai
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Rural aspects. These children, for the most part, come

from communities where there are no public buildings and no
public officials, Only one school is located in a cornrriunity

where there are public buildings. This is in the town of
Buckeye, rizona. The justice of peace, mayor, and deputy
sheriff are the only public officials and they serve only
two of these communities.

This survey reveals that there is a great need for
community study. The school communities have very little
to offer in planning such a program, but the environment
must be utilized if we are to have a child-centered curri-
culum.

III. Educational Features

The primary purpose of the program of the school should
be to insure adequate preparation for each day's work. The

teacher is responsible for this program. Its planning and
initiation will depend upon the preparation of and interest
manifested by the teacher. Every moment of the school day

is precious and time wasted is a loss to the child and to
society.

The curriculum of the elementary school has passed

through three distinct periods beginning with reading,
writing, and arithmetic--expanding by supplementing courses
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and materials and finally the modern period. Educational

leaders have rather generally agreed that the curriculum
is the product of five essential factors:

(a) the philosophy or guiding principles upon
which it is based; (b) the student group for which
it is made; (c) the environmental controls which
condition it; (d) the group responsible for its
construction; and (e) the technique of its adminis-
tration in the classroom.5

Scooe of the curriculum. The curriculum In the schools

studied is more or less traditional in nature. This might

well be noted by the fact that nine groups reported subject
matter presented by grades and only one, grades and interest

groups. All groups reported that the interests or the child
are the determining ractors in the selection of materials.
In two instances the teaching materials are organized into
large subject matter topics that are logical in development.
Three schools include no units of work in their programs
while the following units are used. by the other classroom

teachers: (1) Family Life, (2) Trips to Foreign Countries,
(3) Chickens, (4) Holland, (5) Agriculture in Arizona,
(6) Health and Sanitation in the Home, (7) Helping the
Cornmunity to live Comfortably During the War, (8) Manners,
(8) Peanut, and (10) Rose.

Kate V. Wofford, Modern Education in the Small Rural
School (New York: The Macmillan Company, l35), p. 22. -
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Seven of the programs provide for creative learning
through art clubs, homemaking classes, poetry, play writing,
and story writing. The others have no type of creative learn
ing included in their Drograms. In only one instance has a
study of the child and adult society been made to determine
the educational materials which will best serve both. However,

five reported that the environment i being utilized to for-
naulate teaching materials while six were negative. Seven

teachers reported an adequate SUi of textbooks and other
teaching materials. Three classes have no social functions
while the others nave programs, parties, plays, games, and
club hobby days.

Course of study. It is recognized that individual class-
room teachers cannot develop courses of st'-udy liice curriculum

experts. The state therefore supplies the course of study
and the teacher is expected to adapt it to the particular
needs in her classroom. The course of study is written for
the entire state and includes urban as well as rural schools.
This indicates the need for special adaptation. Consequently,

the skillful teacher will -seek to develop for herself a
course that will be adapted to the peculiar demands of the
situation in whih he is working. Some of the Maricopu County

teachers use this method while others attempt to follow
closely the prescribed courses of study.
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The following results will occur when the problem is

attacked intelligently:
The teacher will cease to be a slave to a

textbook, much useless material that was formerly
employed will be discarded because it does not
contribute to the objectives outlined, new
materials will be added, motivating devices will
be discovered, emphasis will be placed on child
activities rather than teacher activities, sup-
plementary materials and new devices will be
discovered and maue to function as parts of an
integrated procedure, attention will be centered
on individual differences, and the entire teaching
tasks will become a vital and purposeful proce-
dure ratner than the dull classroom routine so
frequently encountered.7

Textbooks in use. The textbooks in use are selected
from the official list of state adopted textbooks for com-
mon schools and state welfare Institutions. The particular
books used in each school are optional with the district.
It would be impractical for one or two teachers to use all
books prescribed for each grade. Tnerefore, tney must be

selected to meet the neees and interests of the children in
each community. Page 71 in the appendix contains the off I-

cial list of state adopted texts.
Librarj Facilities. The number of library books on

hand range from not any to 125. Two schools have access to

books from circulating libraries and keep an adequate sup-

ply of supplementury reading materials. Table IV shows the

number of books on hand in each classroom.



TABLE IV

AVAILABLE LIBRARY BOOKS IN E NEGRO ELEMENTARY
SCHOOLS OF MRICO?A COUNTY

Number of District

*7
11

24

.33

* *45

4

66

80

86

Number or Glasses Number of Books

1

1

I
I

1

I

2

3

1

2

1

2

I
2

*Books are checked from main school library.

**Books are checked from Phoenix Library.

25

24

20

125

None

35

40

40

50

40

55

46
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Subject matter procedure. It has been pointed out in the
foregoing that in most instances the subject matter is pre-
senteU. by grades. For this reason an insight into the daily
progrrn will reveal the type of subject matter procedure that
is most common in the schools studiea.

The main purpose of the daily schedule is to insure the
distribution of time among the subjects taught. A definite
schedule cannot be made to apply to each day's work, however

if properly planned, each day's work can be adapted to the
needs o1 the child with the schedule used only as a guide.
According to information received from the teachers, this use
of a daily schedule is used. in some of the county schools
while others follow the time scheuule rigidly.

The time schedule should further provide for the proper
distribution of mental work, physical work, and play. Much

care should be taken to see that each child receives the

needed amount ol' time for each. This will insure a better
response in each activity whether mental, physical, or

through play.
The distribution of time in the program is worked out

by the teacher. Those who follow the schedule rigidly will
perhaps have less time to apply their teaching to the parti-
cular needs of the children they teach. It is the teacher's
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responsibility to discover these needs and then guide children
in learning. The unit method of instruction and the method
of working on centers of interest will eliminate many chopped-

up class periods atid at the same time establish a desire with-
in the child for further investigation ana study.

Study of the daily programs of these schools show little
time allotted for directed study and individual instruction.
The following advantages are claimed. for the program that in-
cludes directed study and. individual instruction periods:

It makes pupils self-reliant and. masterful. They
are worcing for a definite goal, and the desire
to reach it is a great inducement to work.
It teaches proper study habits. The pupil does
most of the work under the direction of the
teacher, and. he gets help where and. when needed,
without wasting the time of the rest of the class.

. It makes provision for individual ability. Each
pupil goes along at his own gait. The slow one does
the minimum amount of work requiredwhile the bright
one does more.

When the class meets for new problems, the teacher
knows where each pupil stanus in the work and so
can make her explanations intelligently.
The problem of discipline is greatly reduced, for
each pupil knows what he is to do and he is being
supervised while he is doing it.
It brings about a different attitude between pupil
and teacher. The teacher assumes the attitude of
helper, and the pupil sees that he is not learning
for the teacher. This begets confidence and a



healthful attitude for learning.t

Iv. Status of the Child

nong the problems that will be encountered, the problems

arising from the children themselves will greatly influence
the teaching-learning situation in Maricopa County. The

limited background and experience of these children shaild

be considered first. Most of them have always lived in

rural communities where cotton is the chief industry and
most of their leisure time is spent in the cotton field.
"The contacts in the home and in the community which a child

has are related to his ability to form the proper concepts

of words and numbers." Therefore, where the home back-

ground is poor, we cannot expect too much from the child.

The deficiencies which negro students exhibit in
standardized tests may be traced to deficiencies exhibited

in the elementary grades. It is difficult for the teacher
to cope with the problems of her students because in many

1
cases she has suffered from the same deficiencies. Such

A. 0. Mueller, Progressive Trends in Rural Education
(New York: The Century Company, l26), pp. lO-l.

brose Caliver, "Elementary Education of Negroes,"
School Life, Official Journal of the U. S. Office of
Education, Washington, D. C., May7T4O, p. 4. -
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conditions call for small classes. In these schools, the
size of the class generally fluctuates with the cotton
picking season and the instability of the people in the
community. The children have to be taught during tne time
they are in school with little reference to grade placement.

Grade placement. The grade placement of these children
indicates that the majority are in the primary grades and
that most of them do not stay in school long enough to
receive the elementary training necessary for personal, so-
cial, and civic development, nor the essential foundation
for effective occupational adjustment. Table V, page 51,

shows the grade distribution of these children.
Age-grade distribution. As a measure of pupil progress

in school, for many years the age-grade distribution chart
has been used. With this, the ages considered normal ages
for each grade are listed and the ages of children in each
grade are placed thereon. This will show at a glance at
what age group special emphasis should be placed, and gives
a composite picture of the relationship between the ages
of pupils and the grades which they have attained. Table

VI, page 52, provides this information and it clearly
indicates that special emphasis in the program should be in

the primary grades.



TABLE V

GRADE DISTRIBUTION IN MARICOPA QOUNTY NEGRO

Grade

51

RURAL ELEMENTARY SCHOOLS

Tot aI
Enroll-

ment in
each School

No. of Students
in Grades

2 5 6 7 8
Names of Schools:

Mobile 4 3 3 2 1 3 2 19

GilaBend 3 1 2 2 1 9

Fowler (ward) 5 5 3 2 2 2 2 21

Palo Verde 34 21 20 13 7 8 4 6 113

Buckeye 3 1 3 1 8

Wilson 4 4 2 3 1 2 16

Okema 14 9 4 3 6 5 8 8 57

Goodyear 27 14 13 11 7 6 8 6 92

Marinette l5 12 6 4 9 6 7 6 63

Total enroll-
ment in each 104 71 51 42 38 28 34 30 38



Children in
Grades

Ages:
2 :

TABLE VI

AGE-GRADE DISTRIBUTION OF NEGRO RURAL CHILDREN
IN MARICOPA COUNTY OF THE NINE SCHOOLS STtJDIED

4 5

52

Total

3

4

5 8 8

6 42 5 47

7 1 44

18 "l 7 1 47

2 13 9 7 1 32

10 1 10 15 7 1 42

11 1 4 13 (2 1 1 1

12 1 2 6 5 7 14 5 1 41

13 1 1 2 5 8 7 8 5 37

14 1 3 1 411 3 28

15 1 1 1 811 22

16 1 1 1 3 6

17 1 1 2

18
Totals 104 71 51 42 3b 28 34 30

No. Under Age 8

5 Q 1 1 1 1 2 1.

No. Normal Age 72 35 16 15 1 15 13 13 1 8
No. Over Age 24 31 35 26 18 12 20 15 181
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Emotional stability. Emotionally, the children are
found to be stable. The small classes and the conditions of
the community contribute to this. The teacher is able to
form close ties ith the families when the groups are small
and all the children of one family are in the same room.
Also, the physical surroundings, such as mile after mile of
desert land, may be one factor which helps to reduce the
truancy to twenty-four eases, or 5.54% of all the students
enrolled. Seven classes were reported as stable and four
unstable. In attendance, nine classes were reported regular
and two, irregular. The range of average daily attendance
was found to be from 8.00 in one district to 0.00 in another
district. Table VII, page 54, contains the average daily
attendance, number of teachers, and pupil-teacher load in
these schools. Although many of the class sizes do not re-
main constant throughout the school year, if the number of
pupils given any teacher is too heavy, the quality of work
iill suffer and in addition the teacher is likely to become
dissatisfied and resentful.

V. Status of the Teacher

The teacher's point of view will in most cases be close-
ly related to the preparation they have had for the particular



TABLE VII

ATTENDANCE DATA FOR NEGRO RURAL ELEMENTARY
SCHOOLS OF MARICOPA COUNTY

1943-44

54

District
Number

Name or
District

average Daily
Attendance

Number or
Teachers

Pupils per
Teacher

7 Wilson 14.92 1 17

11 PeoYiia 25.00 1 63

24 Gila Bend 8.80 I 9

33 Buckeye 8.00 1 8

45 Fowler 18.00 1 22

49 Palo Verde 90.00 3 37

66 oosevelt 42.05 2 30

80 Goodyear 75.00 2 46

86 Mobile lb.O0 10
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job, and their point of viev will greatly influence their
teaching-learning situation, particularly what they teach,
how they teach, and their goals of teaching. In most in-

stances, the negro rural teachers in Maricopa County have
received tour years training above high school in the field
of education, with no special emphasis placed on rural school

organization. In consequence, they apply their training for
urban classroom work in one room with eight grades. As a

result, in most cases, they find themselves trying to teach
a number of grades rather than individual students. As a

result, the education will more than likely be deficient.
Rural school teachers should be specialized in rural

education and should have received their training in this
field. However, as long as there is no incentive for negroes
to prepare themselves for rural school teaching, students
will continue to include very little such training in their
edueational program. Although teaching is and should be

treated as a profession, the general idea is that many teach-
ers accept it as a job and work aecordingly.

One of the most important factors in successful rural
school organization is for the teacher to know her community.
By this, she must live with the people and be one of them.
However, living conditions generally prevent the teacher's



56

living in the community in whic.h the school is located.
She is more or less looked upon as someone coming into the
community to teach the children and has no further place in
the community at the close of the school day.

Until the teacher becomes thoroughly aware of the prob
lems in the community and is interested in doing something
about them, there is very little hope. Samuel Everett10 says

that under a teacher who is both informed and interested,
and not restricted by rigid curriculum limitations, pupils
become aware of the problems effecting the community and

themselves. This, in turn, creates a desirable learning
s ituatiori

10 Samuel Everett, The Community School (New York:
D. Appleton-Century Company, 138), p. 434.



CHAPTER IV

SUMMARY, CONCLUSIONS, AND RECOvIENDATIONS

Summary. The purpose of this study was to investigate
the conditions of the negro elementary schools of Maricopa
County with a view of detei-mining the educational needs and

to offer recommendations for the improvement of instructional
features and the program in general.

The review of related studies revealed that there is
a need for educational readjustment and redirection in
negro rural schools. A review of the literature also shows
that much information is necessary to bring about results in
a study of rural education problems. For this reason, the
status of the community as a controlling factor was investi-
gated in conjunction with the educational controls.

From the results of the field study, one might readily
discern that the schools in general are merely traditional
one or two room structures, located within close proximity
to cotton camps and continuing the traditional methods of

instruction. During the course of a school day, the children
are rushed through a series of short recitation periods
with little reference to life-related. instruction. The

teacher enters the school community each morning and leaves
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every evening, appearing as one hired to teach the children

rather than as a part of the community life. With only a

meager understanding of the community background and a

traditional program in operation, there is little hope.

Conclusions. The evidence presented in this investi-

gation seems to justify the following conclusions concern-

ing the conditions of trie negro rural schools of Maricopa

County:

I. The number of schools is adequate and they are
located In close proximity to the homes of the students.
Consolidation is impractical.

2. These schools are, for the most part, one or two

room structures with space enough for classrooms only.

. The grounds are merely cleared tracts of desert
land with no trees, flowers, or shrubs to beautify the
school site.

The sizes ot the classrooms are comparitively
small, considering the number of students, and are poorly

equipped.

The presence of convenient movable desks loses its

significance when rooms are too crowded.

There is very little opportunity for the people
in these communities to participate in social events, hence,



there is very little social development and growth taking
place.

7. These children come from small, poorly constructed
homes and, in most instances, the families do not own their

own homes,

3. The people in these communities are on a low econ-

omic status.
. The greatest portion of these children are from

homes where the chief occupation of the parents is working

in the cotton fields.
The communities have no public buildings or public

officials.
The curriculum of these schools, in general, is

traditional in nature and doesn't meet the needs of the

people it is to serve.
The state course of study is used only as a guide

in planning the program.
1. The subject matter is presented by grades.

Teaching materials are not organized into large

subject matter units that are logical in development.

There are very few outlets for creative learning.

No previous studies of the child and adult society

have been made to determine the educational materials which

will best serve both.
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1?. The environment is not being utilized for

instructional purposes.

lb. In general, the schools have an adequate supply of

state adopted textbooksbut the supply of supplementary

teaching materials is inadequate.

l. In the construction of the daily programs, there

is not enough time allotted for directed study and individual

instruction.

The limited background and experience of the children

are not considerea in planning the program.

The class size generally fluctuates with the cotton

picking season and the instability of the people in the

community.

Pupil-teacher load is not a particular problem.

The teachers are not specialized in rural education.

The teachers do not live in their communities and

become a part of them.

Recommendations. s a result of the findings concern-

ing the conditions of the negro rural schools of lUaricopa

County, the investigator makes the following recommendations

for the improvement of instruction:

1. continuation of the programs now in operation is

recommended until a new program has been thoroughly studied.
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With the limited amount of materials available and no parti-
cular plan for beginning a modern program of education, any

attempt to initiate such a program would be to no avail,
The teachers must first be orientated to the methods of
progressive education, then the plan can be studied and put
into operation.

2. That the teacher and pupils locate and use the re-
sources the community offers for the realization of the
pupil needs. The industries may be explored with the idea
of gathering instructional materials and utilizing them in
the classroom. For this type of work the class may be
divided into committees to gather and asimilate informa-
t ion.

. That the teacher evaluate the information with a
view of building units of work around a particular "center
of interest." Then she must plan her program to meet the

needs of her community. The "centers of interest" should
involve community problems and the scope of the curriculum

should be outlined in terms of the various "experience
units

4. That the units of work include a variety of in-
dividual and group activities involved in dealing with real
life problems such as observing, listening, reading, reason-



ing, discussing, planning, moving, playing, touching, manipu-

lating, constructing, talking, singing, and the like.
Through this type of planning the program will provide for

children of different grade levels to work along the same
lines of interest without reference to grade boundaries.

That the subject matter be so arranged that classes

can be combined, subjects combined and alternated on d1ffer

ent days, and the short "chopped up" recitation period.s be

eliminated. For example, many subjects such as reading,
literature, spelling, writing can be coordinated and classi-
fled under language arts and taught as such. This will

help to create the desired teacher-learning situation by
helping the child to discover the necessary skills in
written and oral expression and stimulating his interest in
achieving them. Further, it will result in the introduction
of academic subjects of reading, writing, and arithmetic as

the need for them arises.
That the idea of grades be done away with in ref er-

ence to evaluation of pupils and that the children be
evaluated in terms of mental growth taking place within a

given period of time. The children should learn for the

benetlts derived from newly acquired knowledge and not for

the sake of attaining certain grade levels.



It is recommended that the units of work chosen be
logical in development.

That in thinking in tes of child growth, modern
aids will be used to make learning more meaningful and educa-

tion richer. Visual aids, the radio, and the school excur-
sions are the most significant. For many years it has been
the custom to use some type of visual aids in the program of
elementary school education, especially through the use of

pictures. However, in the modern program, the visual

materials may be expanded to include moving pictures, glass

slides, still pictures, models, charts, posters, maps,
bulletin board helps, and blackboard lessons.

. That opportunity be provided for each child to come
into contact with the teacher each quarter of the day.
Special consideration must be given the needs of the primary

pupils. They should have a proper balance between work,

recitation and play. It should be clearly understood by
all students that play periods are a part of the program
as well as the recitations.

That the classrooms be made attractive with grow-

ing plants, bulletin board displays, colorful but meaning-
ful pictures, neatly arranged book shelves, reading table
for quiet study.

That the teachers assume the responsibility of
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seeing that an adequate supply of state adopted textbooks are
on hand at all times. Also, that she discover the needs for
other instructional materials and see that they are supplied.
Through creative activities many useful items can be made

for the classroom.

12. That each school increase its library. Often these
books can be bought as class contributions to the school.
IIuch care should be taken in selecting appropriate books
for the children who are to be served by them.

l. That the school sponsor numerous social functions.
These affairs should include students and the entire com-
munity. In this way the school will become a social center
for the child and adult society and will provide wholesome
activity for the entire community.

14. That the teachers expand their educational train-
ing to include modern trends in rural elementary school
probl ems.
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STATE TEXTBOOKS
When ordering books from this list, school officials will use the Supplementary Requisition blank (Form V. being sure to

give all information called for. All requisitions must be sent directly to the county superintendent of schools for approval.
Textbooks can be furnished for use in only the grade or grade.s for which they were adopted, as shown below.
Teacher's manuals, keys, answer books, etc., are furnished only to superintendents, principals, supervisors, or to teacheri

teaching the subject. They must not be permitted to leave the school.

Book
Number

For Ue
In Grade

TITLE OF BOOI Contract Date
Price Adopted

Term of
Contract

A U T II 0 R PUB.

ARITHMETIC
Study Arithmetic Series

630 3 GRADE III .57
631 Answer Key
632 4 GRADE IV .57
633 Answer Key
634 5 GRADE V .57
635 Answer Key 5-20-29 IV Knight, Studebaker, Ruch
636 6 GRADE VI .57 7-1-37 and Findley K
637 Answer Key 7-1-42 (The Study Arithmetic
638 7 MATHEMATICS AND LIFE, BOOK I .66 Series is a revised edi-
639 Answer Key tion of t h e Standard
640 8 MATHEMATICS AND LIFE, BOOK II .66 Service Series adopted
641 Answer Key in 1929. Revised Series
642 3-8 Class Progress Chart (One furnished fot each class) adopted in June, 1937.)
643 3-8 Teacher's Manual-for all grades

CIVICS
450 7,8 CONSTITUTION OF ARIZONA .80 10-14-29 I Murdock G

7-1-41
1000 8 CITIZENSHIP IN OUR DEMOCRACY .81 6-9-39 III Parker, Patterson,

McAlister D
DICTIONARY

65 8 WEBSTER'S ELEMENTARY .90 6-10-35 IV State Edition A
5-20-40

GEOGRAPHY
Atwood and Thomas Series

156 4 HOME LIFE IN FAR AWAY LANDS .72
157 Teacher's Manual
158 Teacher's Key
159 5 THE AMERICAS 1.05
160 Teacher's Manual
161 Teacher's Key 6-5-33 IV Atwood, Thomas C
162 6 NATIONS BEYOND THE SEAS 1.17 7-1-38
163 Teacher's Manual
164 Teacher's Key
165 7 THE WORLD AT WORK 1.20
:166 Teacher's Manual
167 Teacher's Key
179 7 GEOGRAPHY OF ARIZONA 6-5-33 IV Hoover C

7-1-38 p

HEALTH AND HYGIENE
Wholesome Living Series

575 5 HEALTH AND CONTROL .49
576 6 HEALTH AND SERVICE .52 6-10-35 IV Williams and Dansdill J
577 7 HEALTH AND IDEALS .58 5-20-40 Williams

HISTORY
168 4 BEGINNINGS OF THE AMERICAN

PEOPLE AND NATION .69
180 Teacher's Manual 4-7-34 IV Kelty (State Edition) C
169 5 GROWTH OF THE AMERICAN 6-9-39

PEOPLE AND NATION .75
181 Teacher's Manual
554 6 OLD EUROPE AND OUR NATION .78 4-7-34 IV Barker, Duncaif, Bacon
680 7 SOCIALIZED HISTORY OF THE 6-9-39

UNITED STATES, PART I .90 4-7-34 IV Vannest and Smith L
68:1 8 SOCIALIZED HISTORY OF THE 6-9-39

UNITED STATES, PART II .90
677 7, 8 OUR ARIZONA .90 J 5-22-29 I Dodge L

7-1-36
7-1-41

LANGUAGE
Daily Life Language Series

170 3 BOOK I, PART I .39
171 4 BOOK I, PART II .39
176 3, 4 Teacher's Manual, Book I
172 5 BOOK II, PART I .42
173 6 BOOK II, PART II .42 5-7-36 III Lyman and Johnson C
177 5, 6 Teacher's Manual, Book II
174 7 BOOK III, PART I .48
175 8 BOOK III, PART II .48
17 7. 8 Teacher's Manual. Rook III----------------



* Revised edition substituted 4-29-42. ** Contract cancelled but several hundred copies owned by state.

Book
Number

For Use
In Grade

TITLE OF BOOK Contract Date
Price Adopted

Term of
Contract

A U T H 011 PUB.

LITERATURE

Literature for Junior High Schools
500 7 BOOK I, PART I .75
501 7 BOOK I, PART II .751 7-1-30 I Briggs, Curry, Payne H
502 8 BOOK II, PART I .84 - 7-1-36
503 8 BOOK II, PART II .84J 7-1-41

MUSIC

For Urban Schools (four teachers and larger)
753 KINDERGARTEN AND FIRST

182 2
GRADE MANUAL

TUNING UP
2.25 6-10-37 III McConathy, Miessner,

Birge and Bray M
183 3 RHYTHMS AND RIMES .57
i84 2, 3 Primary Grades Manual
185 4 SONGS OF MANY LANDS .57 1 6-10-37 III Glenn, Leavitt, Rebman
186 5 BLENDING VOICES .60

I
and Baker C

187 6 TUNES AND HARMONIES .69) (World of Music Series)
188 4-6 Intermediate Grades Manual
754 7 MUSIC HIGHWAYS AND BYWAYS 1.11.
755 8 MUSIC OF MANY LANDS

AND PEOPLES
6-10-37

1.14)
III McConathy, Beattie,

and Morgan M
For Rural Schools (less than four teachers)

189 2-8 SINGING DAYS .63
190 Manual for above-MUSIC 6-10-37 III Hood and Guildersleve C

PROCEDURES

PENMANSHIP

Correlated Handwriting Series
950 1 COMPENDIUM I .08
952 2 COMPENDIUM II .08'

I

954 3 COMPENDIUM III .08 3-15-20 I Freeman S
956 4 COMPENDIUM IV .08 7-1-36
958 5 COMPENDIUM V .08 7-1-41
960 6 COMPENDIUM VI .08
962 7,8 COMPENDIUM VIL. .08.

BASIC READERS
I Gray.Arbuthnot Reader Series

300 1 WE COME AND GO PRE-PRIMER .22
301 1 Teacher's Edition, Pre-Primer .59
302 1 FUN WITH DICK AND JANE PRIMER----- 49
303 1 Teacher's Edition Primer .49
304 1 OUR NEW FRIENDS, BOOK I .59 4-21-31 I Gray-Arbuthnot K
305 1 Teacher's Edition, Book I .59 . 7-1-36
306 2 FRIENDS AND NEIGHBORS, BOOK II..... 65 7-1-41
307 2 Teacher's Edition, Book II .65
308 3 STREETS AND ROADS, BOOK III .71
309 3 Teachers Edition, Book III .71
310 4 TIMES AND PLACES, BOOK IV .74
311 4 Teacher's Edition, Book IV .74 ç
628 5 ELSON BOOK V .66 6-10-35 IV Gray-Arbuthnot K
629 Teacher's Manual, Book V ' 5-20-40
625 1 Pocket Chart Container 2.40
626 1 Unit Set-Flashcards for Pro-Primer I Iand Primer 5.21 J 4-21-31 I I Gray-Arbuthnot K

7-1-36 I

NOTE: The last two items above are classroom equipment; only one of each item can $e furnishe for each loom used by this grade.

SUPPLEMENTARY READERS
PRE-FRIMERS

800 TEACHING BEGINNERS TO
SPEAK ENGLISH .63 3-27--28 I Rodee 0(A manual for teachers of nonEnglishsPeaki4 chi1dren. 7-1-36

*264 1 EVERYDAY DOINGS .21 5-7-36 III Hahn E
* *400 1 THE LITTLE CHART .06 5-7-36 III Gates, Huber F

504 1 LITTLE FRIENDS .12 5-7-36 III Dopp, Pitts, Garrison H
555 1 RIDES AND SLIDES .18 5-7-36 III Carey I

PRIMERS
556 1 DAY IN AND DAY OUT .54 5-7-36 III Carey I
265 1 EVERYDAY FUN .45 5-7-36 III Hahn K
505 1 LITTLE FRIENDS AT SCHOOL .45 5-7-36 III Dopp, Pitts, Garrison H
875 1 NEW WINSTON PRIMER .35 4-20-21 I Firman, Gehres Q

7-1-41
**401 1 PETER AND PEGGY .39 5-7-36 III Gates, Huber F



INDEX TO TERMS OF CONTRACTS

IOne to five years from July 1, 1936 111Five to ten years from July 1, of year of adoption.
lIFive years from date of adoption. TV--One to five years from date of latest adoption.

INDEX TO PUBLISHERS

AAmerican Book Company 300 Pike Street, Cincinnati, Ohio
BThe Bobbs-Merrill Company Indianapolis, Indiana
CGinn and Company - 45 Second Street, San Francisco, California
DD. C. Heath and Company 182 Second Street, San Francisco, California
EHoughton Mifflin Company 500 Howard Street, San Francisco, California
FThe Macmillan Company 350 Mission Street, San Francisco, California
GJohn R. Murdock 1102 Van Ness Avenue, Tempe, Arizona
HRand McNally & Company 536 South Clark Street, Chicago, Illinois
IRow, Peterson and Company 1911 Ridge Avenue, Evanston, Illinois
JBenj. H. Sanborn & Co 221 Bast Twentieth Street, Chicago, Illinois
KScott, Foresman and Company 623 South Wabash Avenue, Chicago, Illinois
LCharles Scribner's Sons 597 Fifth Avenue, New York City
MSilver Burdett Company 45 East 17th Street, New York City
NThe Steck Company Austin, Texas
0University Publishing Company 1126 Q Street, Lincoln, Nebraska
PWebster Publishing Company 1808 Washington Avenue, St. Louis, Missouri
QThe John C. Winston Company 1006 Arch Street, Philadelphia, Pennsylvania
RWorld Book Company Yonkers, New York
SZaner-Bloser Company 612 North Park Street, Columbus, Ohio

UB.Book
Number

For Use
In Grade

TITLE OF BOOK - -- Contract
Price

Date
Adopted

Term of
Contract

A U T II 0 B

FIRST READERS
506 1 BUSY DAYS WITH LITTLE FRIENDS .48 5-7-36 III Dopp, Pitts, Garrison
266 1 EVERYDAY FRIENDS .48 5-7-36 III Hahn
879 1 GROWING UP .40 5-7-36 III Lewis, Rouland, Gehres
876 1 NEW WINSTON FIRST READER .35 4-20-21 I Firman, Gehres

7-1-41
557 1 ROUND ABOUT .63 5-7-36 III Carey

SECOND READERS
558 2 FRIENDLY VILLAGE .66 5-7-36 III Carey
880 2 NEW FRIENDS .46 5-7-36 III Lewis, Rouland, Gehres
877 2 NEW WINSTON SECOND READER .38 4-20-21 I Firman, Gehres

7-1-41
752 2 ROUND ABOUT YOU .51 5-7-36 III Smith
267 2 VISITS HERE AND THERE .54 5-7-36 III Harris

THIRD READERS
152 3 LEARN TO STUDY READER, BOOK II----- 54 6-30-28 I Horn, McBroorn
878 3 NEW WINSTON THIRD READER .45 4-20-21 I Firman, Gehres

7-1-41
559 3 IF I WERE GOING .72 5-20.40 II O'Donnell,. Carey
645 3 CENTERVILLE .69 5-20-40 II Hanna, Anderson, Gray
269 3 MEETING OUR NEIGHBORS .66 5-20-40 II Wahlert, Hahn

66 3 FUN IN TOWN AND COUNTRY .63 5-20-40 II Skinner
757 3 NEAR AND FAR .60 5-20-40 II Smith

FOURTH READERS
268 4 EXPLORING NEW FIELDS .69 6-9-39 III Parker, Harris
881 4 FACTS AND FANCIES .60
882 Teacher's Manual ? 6-9-39 III Lewis, Roland
154 4 LEARN TO STUDY READER, BOOK III .60 J 6-30-38 I Home, McBroom
756 4 YESTERDAY AND TODAY .66 6-9-39 III Smith-Eayne-Hopkins-

Steel

FIFTH READERS
644
685

5
5

DISCOVERING OUR WORLD
NEW STORIES OF TODAY AND

.72 6-9-39 III Beauchamp, Blough,
Meirose

YESTERDAY .66 6-9-39 III Grady-Klopper-Gifford
270 5 TALES AND TRAVEL .72 6-9-39 III 1-Iahn

SIXTH READERS
272 6 HIGHWAYS AND BYWAYS .75 6-9-39 III Parker, McKee

1100 6 JOYLAND IN READING .72 6-9-39 III Clarence R. Stone
1200 6 OUR WORLD AND OTHERS .72 - 6-9-39 III Baker and Baker

683 6 READING AND LIVING, BOOK III .66
684 Teacher's Manual, Book III 6-10-35 II Hill, Lyman, Moore

1300 6 THEY ALSO SERVE .52 J 6-9-39 III Bishop and Allen
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LANGUAGE FOR MEANING SERIES

Publisher - Houghton Miff un Company

.66

.72

.75

.8164

.

74

Let's Talk - Grade 2. . . . . . . . .
Making Words Work - Grade 3 . . .
Gaining Skill with Words - Grade 4.
Sharing Experiences - Grade 5
Communicating Ideas - Grade 6
Making Meaning Clear - Grade 7.
Expressing Ideas Clearly - Grade 8. . .

This series was adopted in l43 after the official
list of state adopted textbooks had been published.

TITLE OF BOOK CONTRACT PRICE



SURVEY OF CONDITIONS OF NEGRO ELEMENTARY SCHOOLS
OF Mi.RICOPA COUNTY

Directions; Please fill in questions and blanks as indicated.
Buildings and physical environme

1. Name of school

2. Location of school District No.
What grades are taught in this school? I , 2
3 -, 4 , 5 , 6 , , 8

How many teachers are there? 1 ,

Name rooms other than classrooms:

What is the size of your classroom?
What kind, of toilets are provided?
Conditions of school grounds: size (acreage
garden space, yes_, no; playground, yes_, no
entrance, clean and neat, attractive __, neither.

. Convenient desks: yes_, no, movable_, stationary

10. Check the following items that apply to your building:
____Sufficient lighting ____Phonograph
____Good blackboard ____Bulletin board
____Bookshelves ____Washbowl
____Table Growing plants
____Adequate heating ____Clock
____Piano ____Flagpole
____Radio

11. Provisions for hot lunches; yes_, no.
Describe

75

indoor -, outdoor.

Economic conditions

What type of homes do the children live in? adobe,
brick_, frame, tents_, other
Do the families own their own homes? yes, no____



What are the chief occupations of the parents?

What public buildings are in your community?

What public officials are in your community?

14. What kinds of industries are in your community?

Social conditions

16. Are newspapers available? yes, no_, daily, weekly

1. community organizations (adult):
Community organizations (children):
1eereational opportunities:
Population: stable , transient____

Instructional features of the program

,

II23. Do you follow the state course of study? rigidly, asa guide, not at all
Are the needs and interests of the child the determiningfactor in the selection of materials? yes, no.
How is the subject matter presented? grades , interest
groups , otherwise

Are teaching materials organized into large subject-matter
topics? yes, no______
Are these topics logical in development? yes, no____
What units of work are included in this year's program?

2. Does your program provide for any type of creative learn-
ing? yes_, no. If answer is yes, give a few examples:



Has a study of the child and adult society been made to
determine the educational materials which will best serve
both? yes_, no____
Is the environment being utilized in formulating teachingmaterials? yes, no.
Do you have an adequate supply of state adopted textbooks?
yes ,no .

Do you have an adequate supply of other teaching materials?yes_-, no-.
What kinds of social functions does your school have?

How many library books are in your building?

Child status
Total number of students in each grade: 1_, 2, 3,4_, 5, 6_, 7_,
£verage daily attendance: (second teacher)

General attendance: regular , irregular
3. Emotional stability of pupils: stable, unstable

How many cases of truancy are in your school?

Teacher qualifications
Note: The follo7iing information will be used only for
computing averages and rio personal reference will be made.

Experience in rural schools (years) (second teacher)

Kind of degree: (second teacher)

Kind of certification;_____
Other qualifications:

age
sex

(second teacher)

first teacher second teacher
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c.) health
a.) mE&rtial status
e.) place of residence

Please check if you would like a copy of the summary of the
results of this survey.

Thank you.
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